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Decolonising the curriculum: Southern interrogations of time, place and
knowledge

Introduction

Scholars such as Connell (2007), Chen (2010) and Alatas (2006) have pnoyldeevidence of the
ways in which epistemologies, knowledge systems, theories, research and publication practices
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my family for five generations. As a woman who is proud to call herself a feminist and has struggled
with ongoing marginalisation as a woman academic, my standpoint is also intrinsically feminist.

/ u WIlZ ~D}IE] AJE (JE uE}% v Abtearoa/NewZedand. } Giaw pw
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work as academics we giaad receive knowledge and ideas. As an Australian with a deep respect for
HeSE o] [* }E]P]vo v d}EE « "$E |§ /eoV E % }%o0 /| E A }v
cultural symbol in Figure 1), which comes with permission from the Turrball@eoe of the Murri
(Indigenous) clan groups from Brisbane which is my home town. This acknowledges my geographical
heartland and its multiple and complex histories.

The cultural complexities of my own family illustrate the ways in which labels suBlaek] Whife [

and Australianfbreak down because of postcolonial hybridities. My first marriage was to a Sri Lankan
Australian man which is whiyy family name is Manathungbhave since learned that Manathuniga
originally an African name that must have travelled across the seas to Sri Lanka several centuries ago.
| have two Sri Lankamish-Australian sons. | have learnt a great deal about intercultural experiences
and identities by watching them grow up.ra proud bearer of a Sri Lankan family name and a proud
intercultural mother. DG <}ve[ % ESv E-Austlian whilo see Chippewa First Nations
Americanand Colombiarheritage. Therefore, my standpoint is now influenced by the multiple,
entangledcultural identities of my sons and daughtenslaw and their families who are now part of

my family.

Postcolonial cultures and identitieghe problem with language
(}JE }udo]vlvP 8Z <]Pv](] v }( Z~}pszZ Ev[ 3Z }E] ofor hps S]u U %

project of ©TL in the South, | need to explain why | have chosen to rely on quite problematic language
like Northern/Southern, Western/Eastern, Indigenous/Amdigenous and black/white. | fully
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SOTL in the South as a site of contested histories, geographies and epistemologies
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In this article, | have also drawn upon the work of Colombian theorist, Escobar (2007) and of African
theorists, Nyamnjoh, Garuba and Busia. | researched and wrote this manurgaitg| was in Bogota,
Colombiaworking with colleagueat the University of La Sabarchad many postcolonial moments
when | was reading and writing about South Africa, while sitting in a shared office with my Colombian
colleagues quietly talking arad me in Spanish and getting updates from my I@steilgelanguage

app urging me to learn some new Irish words. As Ruitenberg (2D8215) argues;t am undeniably
influenced by my geographic location as well as by the traces of the geographic locatwmsh |

have found myself in the pask / «Z (E EC uvil@ [sentimiendwhere he responds to the
guestion “Are you from x? with the cryptic response/Not yet ! While these theorists have not
explicitly engaged in the(H'L, their theories enables to work towards the undoing of knowledge
hierarchies that privilege Northern knowledge.

Arturo Escobar is an interdisciplinary Colombian scholar and activist who initially trained in science
and engineering and later moved into social sciences antdrapology. He is a Professor at the
University of North Carolina in the US and héas
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Garuba (2010) also emphasises the impode of moving on from essentialist and ontological
arguments about origins and identities and instead suggests the ned@dtognise the trajectories

and transformations of history Exploring the writings of the African diaspora, he critiques the false
binary between positioning Africa as origin or denying the role of Africa with aremmphasis on
hybridity and creolisation. Instead he suggests that genre theory and Foucauldian discourse analysis
assist us tore-theorise Africa in a norssentialisingvay (Garuba 201245).

Feminist African theorist, Abena Busia, is the Chair of the Department of Women's and Gender Studies
at Rutgers University in New Jersey. She is alsalitor of the groundbreakingVomen Writing Africa
Project a multivolumeanthology published by the Feminist Press at the City University of New York.
This anthology is designed to recogni
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intellectual contributions and (trans)cultural disposition&inghet al. 201661). Together we have
been arguing for the use dife history[methodologies in intercultural supervision especially in the
supervision of Indigenous, migrant, refey and international studentsUsing a postalonial or

decolonial historical methodology (Chakrabarty 2007; Battiste 2008), this research posifigons
histories

103
@ SOTL in the Souf918 ISSN 2523154



SOTL in the Sou#l): April 2018 Manathunga

place as a contact zone where difference is estiedeeply. Ruitenberg (200214-215) argues that
Where we learn becomes part okhat A o E[bechuse] | am undeniably influenced by my

geographic location as well as by the traces of the geographic locations in which | have found myself
inthe past. / o<} (Jv Z}e:[s ~i00O0

104

@ SOTL in the Souf918 ISSN 2523154



SOTL in the Sou#l): April 2018 Manathunga

Western students) engage respectfully with Southern knowledges (Manathunga 2014). As a Western
scholar located in the South, thinking throudhese theoretical resources about knowledge means

that we have a particular responsibility to facilitate So&buth dialogue and to decolonise
knowledge, theory and educatiormhere would also be times where we need to encourage our
students to respectraZ € $Z v Jvd PE § Iv}Ao P +C-3 Jomes WOIBT5316) u]
reminds ugsthat we must at times®mbrace positively gdolitics of disappointmenfthat includes a
productive acceptance of the ignorance of the othand a gracious acceptancef mot having to

know the other. Finally, we would need to encourage our students to engage in respectful and
rigorous critique of Southern Knowledge and Thebtgyntondji 1996; Nakata 2003ome of these
practices are already evident in Indigenous andME] *pu% EA]+]}v ~(}E £ u%o &}E
etal. TiiieU Jv A}e v ~}u EA]Joo [¢ ~1iile Jve]PZE(po &S] o }v §Z
Cambodian student and in the empirical research | conducted for my book (Manathunga 2014).

Conclusions: Deplonising the curriculum

To conclude, | would like to extrapolate from the site of intercultural supervision to make some
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Thirdly, | believe that developing a decolonised curriculum would involve three parallel and equally
important curriculum processes:

1. The systematic deconstrtion of Northern knowledge;
2. Critical Whiteness Studies;
3. The systematic reconstruction of Southern knowledge.

This curriculum would not throw out Western/Northern theory and knowledge systems but rather
seek to critically reead the canon and the archive against the grain to highlight exhaotlyblack,
cultural minority, Eastern, Middle Eastern, Latin and Sdutterican, Indigenous peoples, and indeed
women have been and continue to be systematicathisrecognised(Luckett& Naicker 2016) and
marginalised in universitieAs Chakrabarty (2007) has argued, Western theory is both necesshry
insufficient in postcolonial contexts. Reading the canon against the grain involves both discursive and
non-discursive or material critical deconstruction of Northern/Western tektshe Western canon

was simply removed, it would not be possible to itiBfn analyse and critique theolonialand
neoliberaloperations of power that have caused and continue to cause black antifesatern pain

and anger. This history and these texts matter precisely because they have created and perpetuated
the unjust condions of the present. Unless these histories and texts are systematically critiqued and
deconstructed, their effects will continue to remain unresolved in the future.

Fourthly, an important part of this process is to incorporate Critical Whiteness Studi¢he
curriculum to assist white students to begin to appreciate the privileges they have been accorded
simply because of the colour of their skin. Critical Whiteness Studies emerged as part of Critical Race
Studies in the early 1990s. It aims f@nder whiteness visible
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Northern theory into dialogue in supervision and ensuring thatthern theorists (including ourselves

and our Western students) engage respectfully with Southern knowledges. It would also involve
seeking to go beyond simplistic dualities and cultural essentialism, as Nakaia}(@06:9) does$n

Z d Zultural inteface[ &hd asHountondji (1996), Nyamnjoh (2016), Garuba (2010) and Busia (2006)
doin relation toAfrican diversity.

Sixthly, as a Western scholar located in the South, thinking through these theoretical resources about
knowledge means that we have argiaular responsibility to facilitate SoutBouth dialogue and to
decolonise knowledge, theory and educatidks a settler/invader scholar, | feel | have a particular
responsibility as a member of the global South but as a privilegeéAtistralian to inest my energies

and resources in working with colleagues in Indigenous, migrant and refugee communities in Australia,
in South Africa, in Latin America, in the Pacific and in Asia.

Finally, all of these strategies would rely on the development of whaniijoh (2015) calls
‘eonviviality . This idea of conviviality takes us beyond notions of collegidéitkson (2016) argues

§Z 8§ EC uvi}Z[* o0 (}Emoye Adridntmps Qut]mo less respectfuhan the term
Zollegiality[ It probably alsotakes us beyond some of the elitist exclusions lurking beneath the
traditional university concept of collegiality which really meantegphlityonly for white male middle

class professors. Conviviality involves emphasising our relationality and inesrdiepce and the
need for a dialogue between knowledge systems (Nyamnjoh 2Q@tl&so focuses ortconversation
[which] is privileged over conversion, and ritual influences [which] are more amenable to the logic of
conviviality than is coercive [or indesgmbolic] violence(Nyamnjoh 2013.46-147).

/| Alpuo o]l 8} v A]8z v ]JvA]ls §]}v E 8Z & 3Z v v ope]}®X / Alpo
call to form Mlobal solidarities of scholactivists within and outside of the acadeniy decolonise
the curriculum. In summary this would involve:

Listening and hearing the pain and anger of black and\Western voices globally

Avoiding essentialism by historically situating identity claims and counter claims
Deconstructing the operations of power apdvilege in Northern knowledge

Introducing Critical Whiteness Studies for all university students (especially white students)
Systematically reconstructing and revaluing Southern knowledge

Engaging in SoutBouth and SoutiNorth dialogue

Operating from aspace of conviviality.
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